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Abstract

Motivation is an important subject in management, organizational behavior and psychology in general. Motivation is defined by Greenberg and Baron (2003) as: “The set of processes that arouse, direct, and maintain human behavior toward attaining some goal.” (P. 190). The same researchers maintained that motivation is a multifaceted subject. This implies that people may have several different motives operating at once (Greenberg & Brown, 2003). 

Operationally, motivation refers in this study, to students' desire to study and achieve high grades as measured by their Cumulative Grade Point Average (GPA). 

Motivation is consisted of intrinsic and extrinsic dimensions. However, the new trend in organizational behavior is to emphasize the importance of intrinsic factors or intrinsic motivation within a cultural perspective (Lyengar & Lepper, 1999, Venkatesh, 1999). 

Ryan & Deci (2003), for example, defined intrinsic motivation as “the inherent tendency to seek novelty and challenges, to extend and exercise one’s capacities, to explore, and to learn” (P.51). However, as the same researchers insist, maintenance and enhancement of intrinsic motivation requires supportive conditions, as it can be fairly disrupted by various unsupportive conditions. 

While intrinsic motivation implies doing an activity for its inherent satisfaction, external motivation refers to the performance of an activity in order to attain some separable outcome and compliance with an external regulation, control or any social agent influence (Ryan & Deci, 2003). 

INTRODUCTION:

Motivation is an important subject in management, organizational behavior and psychology in general. Motivation is defined by Greenberg and Baron (2003) as: “The set of processes that arouse, direct, and maintain human behavior toward attaining some goal.” (P. 190). The same researchers maintained that motivation is a multifaceted subject. This implies that people may have several different motives operating at once (Greenberg & Brown, 2003). 

Operationally, motivation refers in this study, to students' desire to study and achieve high grades as measured by their Cumulative Grade Point Average (GPA). 

Cumulative GPA refers to the total quality points the student has achieved in all courses he has taken since his enrollment at the university, divided by the total number of credit hours assigned for these courses. 
Thus, family impact on students' motivation refers to any positive or negative impression or effect that Saudi families exercise on their children while studying in the university. 

The grades a student earns in each course are calculated as follows:

Percentage                           Grade                  Grade Code               GPA (Out of 4.00) 
95-100                                Exceptional                      A+                                      4.00

90 – less than 95                Excellent                          A                                         3.75

85 – less than 90                Superior                           B+                                        3.50

80 – less than 85                Very Good                       B                                          3.00

75 – less than 80                Above average                 C+                                       2.50

70 – less than 75                Good                                C                                          2.00

65 – less than 70                High Pass                         D+                                       1.50

60 – less than 65                Pass                                  D                                         1.00

Less than 60                       Fail                                   F                                          0.00    
Motivation is consisted of intrinsic and extrinsic dimensions. However, the new trend in organizational behavior is to emphasize the importance of intrinsic factors or intrinsic motivation within a cultural perspective (Lyengar & Lepper, 1999, Venkatesh, 1999). 

Ryan & Deci (2003), for example, defined intrinsic motivation as “the inherent tendency to seek novelty and challenges, to extend and exercise one’s capacities, to explore, and to learn” (P.51). However, as the same researchers insist, maintenance and enhancement of intrinsic motivation requires supportive conditions, as it can be fairly disrupted by various unsupportive conditions. 

While intrinsic motivation implies doing an activity for its inherent satisfaction, external motivation refers to the performance of an activity in order to attain some separable outcome and compliance with an external regulation, control or any social agent influence (Ryan & Deci, 2003). 

LITERATURE REVIEW:

    No doubt, that it is important to investigate the different aspects of motivation within a specific organizational culture. However, the organizational culture is not detached from the general culture (e, g., societal values, traditions, attitudes and home environment).

Accordingly, one applied aspects of this topic is university students’ motivation as influenced by family structure, functions, values and other psychological dimensions such as self-confidence. Lumsden (1994), for example, stated the role of the significant others (parents and home environment) in students’ motivation as a main factor which shapes the initial constellation of students’ attitudes they develop toward learning. He stressed that “When children are raised in a home that nurtures a sense of self-worth, competence, autonomy, and self-efficacy, they will be more apt to accept the risks inherent in learning.” (P.2). Gottfried, Fleming and Gottfried (1994) supported this trend and emphasized that their study “strongly suggest that parental motivational practices are causal influences on children’s academic intrinsic motivation and school achievement” (P.110). Accordingly, there is a need to instruct parents on motivational practices such as encouragement of persistence, effort, mastery of subject area, curiosity and exploration (Gottfried et al., 1994).  

In fact, the impact of family on students’ motivation and school achievement is an old issue that was stresses by McClleland, for example, since 1953. He emphasized the influence of the family on learning the achievement need.  

    Recent studies in Australia, for example, had pinpointed the role of social integration in academic integration (McInnis, Hartley, Polesel &  Teese, 2000). Some of these studies showed that experiences with peers and family members do influence social and academic integration in complex ways. The demands, for example, of family and friends outside the academic institution can limit opportunities for social integration (Christie and Dinham, 1991).

    Ryan & Deci (2000 in Porter, Bigley & Steers, 2003) stress that “despite the fact that humans are liberally endowed with intrinsic motivational tendencies, the evidence is now clear that the maintenance and enhancement of this inherent propensity requires supportive conditions, as it can be fairly disrupted by various unsupportive conditions” (P.51). 

Ryan and Deci (2000) maintained that research had revealed that external negative impacts such as threats, deadlines, directives, pressured evaluations, and imposed goals diminish intrinsic motivation. Consequently, the same researchers have for example, reported that studies showed that autonomy-supportive parents, relative to controlling parents, have children who are more intrinsically motivated. 

Therefore, it is very important to study the family impact on students’ motivation within a specific culture, which is in this study, the Saudi culture.

Several researchers such as Bank, Slavings and Biddle (1990) had called for more research and studies in order to investigate the impact of family and peers on students’ motivation and academic persistence. Other studies in several countries such as Greece and Great Britain had shown the importance of studying and understanding the family’s functions, structures, values and their impact on children behavior in different ages. 

Cross-cultural studies, however, showed differences in the above variables and on how they influence the students' academic performance. Chen & Lan (1998), for example, stressed that cultural background not only influences family beliefs about the value of education, but may affect how academic expectations are communicated by parents and perceived by their children.

In a study, which examined the differences in willingness to conform to parents' expectations of academic achievement as perceived by American, Chinese-American, and Chinese high school students the researchers found that Chinese students were more willing to accept their parents' advice and cared more about fulfilling academic expectations than did American students. Students in all three groups had similar feelings of independence. 

The views of Chinese-American students reflected the influence of both their Chinese heritage and the American culture in which they resided. Consequently, the two researchers concluded that parents' expectations have a powerful effect on children's academic performance and that high achieving children tend to come from families which have high expectations for them, and who consequently are likely to 'set standards' and to make greater demands at an earlier age. 

In addition, the two researchers had quoted Vollmer (1986), who concluded that there is a strong correlation between parental expectations and children's school performance: "Many empirical studies have found positive linear relationships between expectancy and subsequent academic achievement" (p. 15). Henderson (1988) found that this held true across all social, economic, and ethnic backgrounds. Parental expectations, however, will have little effect unless communicated to their children, and this process may reflect cultural differences.

On the other hand, Gonzalez-Pienda; Nunez; Gonzalez-Pumariega; Alvarez; Roces and Garcia (2002) concluded that:

(a) Academic self-concept was the variable that most positively affected by parental involvement; this is relevant because students' self-concept has a powerful effect on academic achievement and 

(b) The relationship between parental involvement and causal attribution coincides, to some extent, with that obtained by Hokoda and Fincham (1995).

 In both studies, parents' expectations about their children's capacity were congruent with the kind of causal attributions children make about their own achievements (i.e., the higher the capacity expectations are, the greater is the students' tendency to make internal attributions about success, and fewer internal ones about failure). 

However, Kim (2002) has emphasized that to study parents' involvement in education is to identify one aspect of the process by which family background makes a difference in a child's academic success. Kim had quoted Coleman (1988), who suggested that family background might be analytically separated into at least three distinct components: financial (physical) capital (family income or wealth), human capital (parent education), and social capital (relationship among actors). 

With respect to children's educational achievement, Kim (2002) maintained that, there is a direct relationship between parental financial and human capital and the successful learning experience of their children. However, he stressed that while both of these factors are important determinants of children educational success, there remains a substantial proportion of variation in educational success, which is unaccounted for by these variables alone. 

This variance, is explained according to Kim, by what he called the “social capital” which mediates the relationship between parents' financial and human capital, on the one hand, and the development of the human capital of their children on the other.

On the same line, Iverson & Walberg (1982) had revised 18 studies of 5,831 school-aged students on a systematic research of educational, psychological, and sociological literature. Accordingly, they had concluded that students’ ability and achievement are more closely linked to the socio-psychological environment and intellectual stimulation in the home than they are to parental socio-economic status indicators such as occupation and amount of education.

In Saudi Arabia, Kritam, Abou Rakbah & Al-Aissawi (1981), reported tat students’ parents had a significant impact on their children’s, who were university students, decision making. The researchers mentioned, for example, that 100% of the sample consulted with their parents before taking a decision regarding their marriage, 70% consulted with their parents before taking a decision to travel and 12% consulted their parents before choosing their majors in the university. Accordingly, the Saudi parents' involvement in their children education at the university level is less influencing than in other issues such as marriage and traveling. The parents' impact on their children graduate education is the core issue investigated in this empirical study.

In another pilot study, which was based on a random stratified sampling which included final years students in KFUPM (70 participants), I found that about 15.71% of the students had joined the university because their families’ forced them to do so.

It was also noticed, in other pilot studies done in KFUPM by my senior students as a part of their course work, that family problems are, blamed by students as a second cause for their low academic performance and/or dismissal. 

This observation has led the researcher to explore this issue especially if we know that the influence of the Saudi family on its children, even when they reach university level, is relatively strong especially in social issues such as marriage and divorce. Thus, a more comprehensive study is needed in order to investigate the impact of the Saudi family on students’ desire to study (motivation) and on their GPA. 

However, the researcher persuaded that before this impact is studied, a brief study about the Saudi family structure, functions and values should be described.   

Accordingly, to study the Saudi family, the researcher adopted an eco-cultural model, which has been developed by Berry 1976 and 1979, and applied by Georgas (1988, 1989, 1991, 1993). This model studies the impact of family on the psychological differentiation of the individual under a contextual approach. 

The model is employed to delineate the context variables in cultures and their relationships with psychological variables (Georgas, & Berry, 1995, Georgas, Von de Vijver, & Berry, 1998). This approach is applied in the following section, which deals with the Saudi family from an eco-cultural approach.  

Attribution Theory and students’ motivation:

Attribution refers to attempts to understand the causes of others’ behavior. Therefore, it was a highly rational process in, which individuals try to identify the causes of others’ behavior following orderly cognitive steps. However, attribution was also subjected to several forms of errors-tendencies that can lead people into serious misjudgments concerning the causes of others’ behavior (Baron & Byrne, 1997).

While counseling students in KFUPM Guidance and Counseling Center, I found that some students attribute their failure in their study to external factors more than to internal factors. 

- The question of the study:

1- To what factors do the students attribute their success and failure?

- Sampling:

A random stratified clustered sample is drown from the three largest Colleges of the university (KFUPM). These colleges are:

1) College of Industrial Management (CIM)

2) College of Computer Sciences & Engineering (COE)

3) College of Applied Engineering (CAE).     

The size of the total sample is 1114 students. This sample size may represent about 10% of the total population of the university. The distribution of the total sample   based on colleges is as follows:

                  Table 2: Distribution of the students according to the three colleges:

	Colleges
	Sample size
	%
	Total

	C.I.M.
	455
	41.2
	

	C.O.E.
	346
	31.3
	

	Applied Eng.
	304
	27.5
	

	
	
	100%
	1114


Data analysis and results

- Family impact on students' academic (educational) success:  

The results showed that the Saudi family impact on students' academic success was not decisive. Accordingly, 17.76% of the students said that their families' impact (influence) on their success was "very high", while 32.6% said that this influence was "high". However, 5.3% said that this impact was "very low" and 12.6% said that this impact was "low". 

Interestingly, 32.6% said that this impact was "normal". I must mention that this item measures students' belief (attitude) towards this issue (family impact).  The next item deals also with students' belief about the Saudi family encouragement to students' as a factor in their educational success.

- Family encouragement to students:  The majority of the students said that their families' encouragement to succeed in their education was either very high (17.5%) or high (33.1%). However, 10.9% said that the family encouragement was "low" and 3.9% said that it was "very low". On the other hand, 34.5% said that their families' encouragement was just "normal".

In fact, students' study and success are both influenced by several other factors besides family impact. The following item (question) addresses some of these other factors. 

The goal of this question is to investigate the attribution issue as related to students' belief about their success.

- Do you believe that your actual academic status was attributed to:

1) Family encouragement.

2) Family frustration.

3) Family problems.

4) Self-desire to succeed regardless of family impact.

5) Family pressure to succeed.

6) Other factors.

Among the above stated items, number 4 (Self-desire to succeed) was the most selected one (44.0%) followed by item number 1 (Family encouragement) (38%). These two factors are followed by item number 5 (Family pressure to succeed) with a relatively low percentage 6.9%. However, family problems' impact was no higher than 3.9% besides family frustration 2.5%. 

These results indicate that the students attribute their success mainly to self-desire (internal factor) than to their families encouragement and pressure (external factors). 

However, the family impact was positive since 38% of the respondents attributed their success to the family encouragement.

Discussion:

The results of this study had confirmed my observation and assumption that most students attribute their success to internal factors while they attribute their failure to external factors. 

Accordingly, this implies that some students commit, what is known as, the actor self-serving error. This error was a biased tendency since we attribute our own behavior mainly to situational factors when we fail and to internal factors when we succeed. However, we tend to do the opposite when we try to explain the others’ behavior. 

To investigate this bias, I usually ask students during counseling sessions, whether the family attributed excuses (causes) they present to me in order to justify dropping a semester for example, are real causes or just rationalization!

In responding to this question, most students tend to come to reality and tell the truth. Thus, they blame firstly themselves (behavior) as the main cause for their failure.

However, this does not imply that some students do not face real family problems and other external problems, which hinder their abilities and motivation. 
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